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Institutional Overview

Mission: Delta College serves our Great Lakes Bay Region by educating, enriching and
empowering our diverse community of learners to achieve their personal, professional and
academic goals.

Vision: Delta College is our communities’ first choice to learn, work and grow.

Values: Delta College is a diverse learning-centered community based on integrity and
respect. From a foundation of leadership, we use innovation and teamwork to achieve
excellence.

Founded in 1961, Delta College is a fully-accredited community college offering 150 transfer, career
degree and certificate programs. Often referred to as one of America's leading community colleges;
Delta is known for excellent programs, technological innovation, community leadership and graduates
who make a difference.

Student Population — We serve over 17,000 students per year. Our student ethnic profile is 79.5%
Caucasian, 9.5% African American, 6.2% Hispanic, 1.9% Multi-racial, .5% Native American, .8% Asian,
.23% International, and 1.4% were un-coded for 2013. Over one-half of our students (55%) are female,
and 45% are male. Our largest population of students (34%) are between the ages of 20 to 24, and 31%
are under the age of 19. In the 2012-2013 academic year, over 9,000 of our students were awarded
some type of financial aid. The majority of our students come from the three counties we serve: 42%
from Saginaw County, 27% of Bay County and 15% from Midland County. More than 40% of our
students plan to transfer on to a four-year university to earn a bachelor’s degree.

Faculty and Staff — We employ 506 full-time and 483 part-time employees. Faculty is the largest
employee group with 219 full-time and 340 adjunct faculty. We have 137 Administrative/Professional
employees and 149 Support staff. The ethnic and gender make-up of our faculty and staff is as follows:
64% female and 36% male, 87% Caucasian, 5.8% African American, 4.1% Hispanic, 1.7% Asian and .6%
Native American.

Academic Offerings — We offer three associate degrees: an Associate of Arts, an Associate of Science
and an Associate of Fine Arts. We have 171 active transfer and career educational programs (82
certificates and 89 degrees). As stated above, over 40% of our students plan to transfer on for a
bachelor’s degree, and approximately 60% are either in an occupational program that will lead to
employment upon completion, or are with us to upgrade current skills for employment advancement or
promotion. Currently approximately 20% of our courses are offered in an online format. Our online
delivery system is Desire2Learn. We continue to assess our online offerings to meet our student needs.

Our Centers — We offer classes in four locations in addition to our main campus. Our Bay City Center is
located in our Planetarium. We are currently planning to build a new Saginaw Center in the City of
Saginaw, and have renovation plans for our Midland Center. Our new Birch Run location allows us to
offer early college opportunities for Birch Run high school students.
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Our Quality Journey

We submitted our first System’s Portfolio in June of 2010, and received our feedback report in
September. The Appraisal team identified two strategic issues: (1) the consistent lack of data for
measurable results, and (2) the need for a single voice that addressed the specific portfolio questions.

Since the receipt of the feedback, we have made considerable progress in providing empirical measures,
rather than anecdotal reporting of successes, and have made subsequent improvements based on
results for the processes identified.

In September of 2012 we submitted a Quality Program Summary, and welcomed a quality check-up
team. At that time, we received positive feedback, and our accreditation was extended until the year
2020. Some of the major data improvements since our first Portfolio are listed below:

We are implementing a system-wide three level plan to make data available, and deliver appropriate
tools to faculty and staff, to use the data to make decisions. We switched to SQL-based data tables for
use with Colleague to make it easier for users who need operational data to access and create/run
reports.

We have contracted with Blackboard Analytics to develop data cubes from the Colleague data for
analysis and trending using the ProClarity database tool.

We are replacing our current dashboard system with a PerformancePoint dashboard.

It is our belief that these data activities will allow all in our institution access to data, tools, and reports
in order to make better data driven decisions.

Since 2007, we have registered 14 action projects with AQIP. Five of the 14 have focused on Category 1,
and have aided in the expansion of our developmental education program, expanded our assessment
efforts and expanded our dual enrollment opportunities for our high school partners. Three of these
action projects were focused on Category 4, and have led to the implementation of an effective
professional development plan, and the administration of our PACE survey to assess the employee
perceptions of our college climate, and make changes if warranted. Two of our action projects were
focused on Category 8, and have led to a plan for continuous improvement, and a plan for achieving
campus climate neutrality.

Since 2010, we have major improvements in advancing a culture of evidence with all areas of the
college, but more specifically with our faculty. Our participation on the HLC Assessment Academy
provided the impetus to help our faculty understand and appreciate the value of providing proof of
student learning. We presented our progress in this area to our Quality Check-up Team, and received
rave reviews for our course and program assessment processes. Our academic assessment continues to
be an ongoing process as we strive to define and incorporate institutional level student learning
outcomes, and their assessment into our current processes.
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Category 1: Helping Students Learn

Introduction

Our goals for student learning and shaping our academic climate include addressing the needs of our
developmental education students, and developing a stronger culture of data-based decision making to
enhance learning for all students.

The Challenge of Developmental Education - Approximately 80% of our first time college students test
below college level in basic skills in Reading, Writing, and/or Mathematics. We have prioritized building
a support structure for these students. This support structure helps guide students toward resources
and curriculum that will help them succeed, creates learning environments that support students new
to college, and assists our faculty in professional development to enhance their ability to help these
students both in and out of the classroom. Our developmental education program has National
Association for Developmental Education (NADE) certification, and our developmental student success
often exceeds NADE standards. It is our goal to continue to integrate sound developmental education
practices for our developmental education students.

Using Data for Student Success - In an effort to increase success rates for all students, we are
developing the infrastructure to more effectively deliver information regarding student success. This
infrastructure includes the use of learning communities, an information dashboard that will allow
continuous monitoring of student success as well as other more in-depth data gathering techniques as
shown in Category 7. We have worked diligently to increase the availability of data so that this
information will assist in more effective curricular and pedagogical design.

Over the last several years, we have integrated assessment as a means of improving the student
learning process. We continue to increase the frequency of assessing student ability to meet program
learning outcomes. We now have a solid process for the assessment of our general education program.
We are in the beginning stages of developing ISLO’s (Institutional Student Learning Outcomes), and a
process for their regular assessment.

Meeting All Educational Needs - We offer educational programming for college credit through our
academic unit, for corporations and other entities through our corporate services division, and life-long
learning opportunities for our entire community. In this response, we focus on educational
programming for college credit. The educational programming associated with corporate services and
life-long learning opportunities are addressed further in Categories 2 and 3.

The following response to Category 1 criteria provides an in-depth look at our curriculum process, our
assessment processes, our academic and student services commitment to student learning and lifelong
learning, and our continued quest for data driven decisions that will lead to optimal student learning.
We feel that we have made great progress in terms of using data more wisely to the benefit of our staff,
students, faculty and community.

1P1. Common and Shared Objectives for Learning and Development
Response Addresses Core Component 3B.

General Education at Delta - We have a Senate Policy that supports our commitment to general
education. Senate Policy 1.012, revised by our Board in January of 2009 states:
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“Delta College is committed to general education for our community college students. General
education develops basic knowledge, critical thinking skills, and values that influence our
behavior and motivate us as lifelong learners. Delta College, along with area employers,
transfer institutions, and the greater community, agrees that general education is key to
personal and professional success.”

Our general education outcomes define the learning goals necessary for students to earn any associate
degree, and offer guidelines for other forms of certifications. Curriculum-specific outcomes are
identified by our faculty for various programs of study, as well as individual courses.

Our Student and Educational Services Division staff is represented in General Education Curriculum and
Assessment Committee (GECAC), Assessment Resource Groups and our Curriculum Council. As a result
of their participation, our Student Services Division is able to more directly support general education
outcomes through services such as counseling and advising.

Our Faculty members are responsible for assessing student learning in their academic career programs,
general education programs and disciplines. We have a General Education Curriculum and Assessment
Committee (GECAC) that has been charged by our academic Vice President, which oversees and
coordinates our general education requirements. GECAC provides input on the quality of assessment
work in general education, and makes recommendations to the Associate Dean of Academic Systems
and Student Achievement that will enhance student learning assessment.

The following outlines the charge of our General Education Curriculum and Assessment Committee:

1. Review Delta’s General Education model and statement to maintain General Education Course
and Program Outcomes designed to promote student learning that are

a.

Poogo

Supported by faculty
Clear

Relevant

Assessable

Timely

2. Participate in the curriculum approval, assessment and revision process to remain current with
Delta College’s evolving General Education model.

a.

Academic Disciplines, Divisions, Resource Groups, or other academic leaders are
responsible for proposing changes to the model through their GECAC representative, or
by requesting time on the GECAC meeting agenda.

GECAC will consider those changes and move appropriate proposals forward for
approval.

3. Maintain the assessment plan for the General Education Course and Program Outcomes with
goals, procedures and time targets which monitor and evaluate assessment for General
Education outcomes across the academic disciplines and curricula.

a.

Promote awareness of the importance, relevance and impact of General Education
assessment across the college.

Create and sustain a vision and strategy to involve all faculty in the implementation of
General Education course and program outcomes.

Coordinate with key areas and initiatives relative to student learners.
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d. Report assessment and academic improvement plans to Academic Council bi-annually.
e. Participate with GECAC in reviewing and confirming Resource Group leadership.

4. Promote opportunities for professional development of faculty and staff on General Education
initiatives.

Assessment of General Education Outcomes - From Fall 2011 through Fall 2012, GECAC worked to
review and update the learning outcomes in 10 key general education program areas:
e Reading
o  Writing
e Communicating Effectively
Critical Thinking
AAUI (Access, Analyze and Utilize Information)
Technology
Quantitative Literacy
Personal Wellness
Civic Engagement
Diversity and Global Citizenship

Three Michigan Association of Collegiate Registrars and Admissions Officers (MACRAQ) Agreement
areas, Arts Literacy, Social Science and Natural Science were also reviewed and updated. Resource
groups made up of faculty and staff were formed to represent each outcome area.

In the Winter Semester (January — April) of 2012 a General Education retreat was held where the
committee, in collaboration with our general education resource group members, created program
descriptions and rubrics to measure our general education learning outcomes for each category. In the
Fall of 2012 the Assessment Resource Groups launched the first round of coordinated general education
assessment projects. The processes we had outlined and the outcomes and rubrics used were reviewed
to make certain that the process was streamlined, and the results measureable and meaningful.
Although faculty participation was voluntary, and low in the first round of our assessment projects,
collaboration between GECAC and the academic division chairs has garnered greater support in the
assessment cycle this Winter Semester.

This past Fall 2013 our Division Chairs, Discipline, and Program Coordinators were asked to audit the
general education outcomes in their curriculums to ensure that our students are exposed to the above
stated general education outcomes. Each discipline was asked to fill out a general education curriculum
map on an Excel spreadsheet. At our 2013 Fall Conference breakout sessions, faculty discussed this
process. During these sessions, the "introduce, practice and master" designations, which were to be
used for purposes of general education assessment, were explained. Samples were provided for faculty,
and every academic and occupational program had completed this audit by November 2013, with
results uploaded into our Curriculum Database. This indicates a strong commitment on the part of our
faculty for our newly prescribed general education assessment initiative.

1P2. Assessment and the Establishment of Specific Programmatic Learning Objectives

Response Addresses Core Components 3B and 4B.
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Determining Learning Outcomes - Our faculty have primary responsibility for curriculum which includes
the creation of outcomes, and the implementation of assessment of student learning in their academic
programs and disciplines. This responsibility includes writing and reviewing outcomes for student
learning, assuring that the outcomes follow best practice guidelines and are consistent with our mission
and goals. These learning outcomes also need to establish high priority learning, are assessable, and
require evidence of learning. Some program-level student learning outcomes must comply with
regulatory organizations guidelines, and are developed to comply. Student learning outcomes are
reviewed periodically by division chairs, academic deans, advisory boards and our Student Learning
Assessment Committee (SLAC). New program student learning outcomes have an additional level of
review through the curriculum process outlined below.

Curriculum Council - Our Curriculum Council was established by our academic Vice President to review,
approve, delete, and recommend all courses and programs in our curriculum. Our faculty members have
the primary responsibility for curriculum by Senate Policy. The administration of the curriculum is the
responsibility of our academic Vice President, deans, and division chairs. Our Curriculum Council, Sub-
Council, Curriculum Development Office (CDO), and all curriculum-related bodies are accountable to the
Academic Vice President and Dean of Teaching and Learning for communicating and facilitating up-to-
date information about the curriculum within and outside the College.

Our Curriculum Council has responsibility for examining student and community need in light of our
mission, vision and values, and ensure coherence of our curriculum through the alignment of goals,
approval of assessment plans, approval of guidelines for establishing fiscal accountability, overseeing
assessment strategies, alignment of developmental education, general education and career academic
programs and recommends new degree and certificate programs to our President for presentation to
our Board of Trustees.

Curriculum Sub-Council - Our Curriculum Sub-Council acts as a review body for course and program
proposals and submits recommendations to Curriculum Council. This council works with division and
discipline chairs to identify issues that require the attention of Curriculum Council considering the
recommendations of the Curriculum Development Office. They approve new or modified courses and
programs, recommend new degree programs for approval, provide editorial advice on curriculum
actions, approve program and course outcomes, consider budget implications and consider
recommendations on class capacities and credit/lab hours appropriate for the proposal.

Curriculum Development Office - Our Curriculum Development Office (CDO) acts as a resource and
support office to assist in ensuring that the curriculum is consistent with our mission. Like the
Curriculum Council and Curriculum Sub-Council, this office takes direction from the academic Vice
President. It is managed by the administrative office professional to the academic Vice President, with
support from the database analyst. It acts as the primary resource for guiding faculty, division chairs,
counselors and advisors, advisory committees, and others through the process of course and program
development and revision.

The Administrative Assistant to the academic VP works closely with those who are developing
curriculum, in collaboration with those who have direct knowledge of technical information to present

accurate and complete proposals to curriculum sub-council.

Assessment of Learning Outcomes - Our faculty are responsible for assessing student learning in their
academic programs, disciplines and courses. Our Student Learning Assessment Committee (SLAC)

Helping Students Learn Page |6



charged by the academic Vice President, provides input on the quality of assessment work and makes
recommendations to the Associate Dean of Academic Systems and Student Achievement, that will
enhance student learning. SLAC has become a major point of accountability in terms of assuring and
providing feedback on assessment for courses, programs and general education outcomes. Members of
Student and Educational Services are represented on SLAC, as well as at all levels of curriculum review,
to ensure effective communication, input and reinforcement of curricular and co-curricular skills from a
student services perspective.

Co-curricular Assessment - In the Fall Semester of 2012 a Co-curricular Transcript Committee was
formed to review methods of capturing student’s co-curricular activities, and track and assess co-
curricular student learning. The committee set criteria for documentation, categories for determining
student participation, verification method and guidelines. This committee included members of
academic administration, a division chair, faculty, Student Services Administration, Student Services
staff, and Information Technology. The committee recommendations were , and after researching
several options, a third party software program called Folio180 was approved. Co-Curricular transcripts
are scheduled for release starting Fall semester 2014.

1P3. New Program and New Course Development

Design of New Courses and Programs - New courses and programs are generated from a wide variety of
sources that include faculty discussions, student feedback, the academic assessment process,
environmental scanning, program advisory board meetings, and articulation needs with both high
schools and 4-year institutions. Input from each of these areas is used to tailor the program and course
designs to best serve our students. Our faculty members have primary responsibility for designing and
revising both courses and programs using the following process.

Determination of action to review, recommend, approve, or delete courses or programs are made
through our curriculum bodies (outlined in 1P2), applying certain factors in their deliberation. These
factors include whether or not courses and programs meet community, employer, transfer institution,
and student needs. A determination is always made to identify the quality of courses and programs.
New courses are approved in the Curriculum Development Process.

New programs first go through our New Program Development Process captured in the New Program
Database (which includes Financial Aid ruling and CIP assignment). This process starts with an electronic
form designed to walk the proposer through the information needed to share the proposal idea, gather
information for internal and external approval and design the curriculum. As each step is completed
progress on the proposal is tracked, using the designations: “not started,” “in process,” “done,” and
“view program report.”

Proposed Program information collected includes the Program Title, CIP Code, accreditation approval
requirements, anticipated semester start date, description, graduate occupations, degree or certificate
offered, rationale, collaborating divisions, and any additional notifications required. A needs study is
generally required, as well as budget and development of possible funding sources. Approval of the
academic Vice President in consultation with the deans will determine whether to proceed through the
curriculum process as outlined in 1P2.
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1P4. Balance and Integration of Learning Goals, Career Needs, and Realities of the Employment
Market

Response Addresses Core Components 3A, and 4A.

Assessing Student and Employer Needs - Environmental scanning, advisory boards and internal
reporting assure that our academic programs are thorough and address current and future economic
needs in our local, regional and state sectors. Programs are reviewed according to a standard cycle
allowing each program to present assessment activities and data to the Student Learning Assessment
Committee. A review may also be triggered by a request from the academic office, coordinator and
faculty as a result of resource needs, changes in enrollment, graduate and/or employment
recommendations.

A program review considers the program’s mission and strategic plan, community and stakeholder
needs, employment projections and the curriculum. The results of needs studies determine the skills
and knowledge required for employment in the area. We also consider regional employment needs
based on five-year projections. If results are favorable our curriculum is adapted, created or inactivated
using our curriculum process as explained in 1P2.

Curriculum reviews consider the following factors:
e Admission/Prerequisites levels/Validation process
e Timing and schedule planning for course offerings
e Capacity/Enrollment/Graduation rates/Employment rates
e General Education outcomes
e Program Assessment, including current or past Program Review of Occupational Education
(PROE) and Perkins core indicators
e Transferability and articulations
e Program Best Practices: Delta College in comparison to other schools and counselors
knowledge of potential employment opportunities or transferability
e Program Advisory Committee activity—based on previous three years
e State Approval and Review Cycle
e Program Accreditation requirements
e Financial concerns
e Recruitment activities, past and future
Our curriculum database is used to guide and document both program formulation and other strategic
changes that emerge from reviews, and the on-going dialogs that occur with our advisory committees.

Our curriculum process, outlined in 1P2, includes multiple reviews of each curriculum action to assure
communication about updates and revisions with all necessary campus groups. Curriculum Council and
Curriculum Sub-Council are the two committees that approve curriculum change. New programs and
advanced certificates requiring more than 24 credits are approved by our Board of Trustees.

Assuring Consistency in Offerings — Our most recent and extensive review and revision of our
graduation requirements entailed months of research on like institutions locally, regionally and
nationally, where we compared our graduation requirements for rigor and consistency across our
educational spectrum. This resulted in adding a requirement of quantitative literacy and civic
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engagement. As a result of the research we believe our requirement levels are in line with comparable
institutions, and appropriate with the level consistent with the degrees and certificates we offer.

We communicate learning goals for our courses, programs and general education programs through
established learning outcomes for each of our academic programs and courses, and through our
graduation requirements. These outcomes are reviewed through our curriculum process as outlined in
1P1. We have just recently completed a college-wide review through our general education audit as
described in 1P1. We believe that curriculum should be fluid and in a state of constant review to better
meet the needs of our articulating institutions, our students and our employers. We believe our most
recent streamlining of our curriculum process assures a good fit for our curriculum, and the needs of
those we serve.

1P5. Preparation Required of Students

Open Door Policy - We are open to all individuals who qualify by our regular admission or conditional
admission categories. Admission does not ensure enrollment in all courses or program areas. Many of
our courses have pre-requisites. Some programs have additional admission requirements. Academic
programs of study that require specific prerequisites or eligibility requirements are outlined for the
students by program.

Prerequisite System - We use a system to match student reading, writing or math skills to the demands
of different courses. Our Students are initially assessed by using standardized tests such as COMPASS,
ASSET, or ACT scores. These tests are used to assign each student a reading level, a writing level and a
math level. Courses that require specific reading, writing and math skills for our students are listed in
our catalog by identifying a reading, writing or math level prerequisite. Students who meet the
minimum reading, writing and math skills for a given course will be allowed to register for that course.
Students who do not have the necessary skill levels may take remedial (developmental) course work to
assure the development of these skills. Success in our developmental courses will move a student to a
new skill level, and subsequently allow the student to meet the course prerequisites. We also provide
enhanced skill development activities prior to enrollment in an attempt to help our students score
better on placement tests, and move into college-level coursework earlier in their college career.

Skills that are necessary for success are determined through faculty judgment, and, where possible,
program advisory committee input. When skills are identified as necessary to a student’s success, course
prerequisites are adopted for the appropriate course(s) through the curriculum process. These
prerequisites are computer enforced during the registration process. Our staff members from
counseling, advising, and registration are aware of these changes, because they hold permanent seats
on Curriculum Council and Curriculum Sub-Council. Course and program prerequisite change is reported
to students in our catalog, which is available to students in both a printed and on-line format, as well as
through required student advising in cases where students have failed to meet college level
prerequisites.

The test scores and course work that equates to each reading, writing and math level are published in
the course catalog, so that students are able to more clearly identify the standards for each level, and
how to advance through them. Our students are also advised in-person through required advising
sessions when they have scored below college level in any area.

Use of student learning assessment outcomes by course, section, and program monitors student
success. Evidence such as assignments, course grade, student feedback forms, withdrawal rate, student
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success, persistence, and completion are reviewed. Historical data, which correlates student skill levels
to successful course performance is available to guide faculty in determining the most appropriate skill
level prerequisites.

1P6. Communication of Expectations Regarding Student Preparation and Student Learning
Outcomes to Prospective and Current Students

Response Addresses Core Component 2B.

Placement Processes - Once a student applies for admission, our Admissions Department issues a
student number and provides information about assessment, orientation, advisement, and registration
procedures. All new students are required to participate in placement testing. The COMPASS test
assesses the student’s current Writing, Reading, and Mathematics skills. We use the COMPASS scores
with ACT scores to determine course placement.

Information on COMPASS scores and prerequisites for classes are published in our catalog under the
Academic Program Guides, which also list learning and developmental objectives. This guide provides a
description of the goals of the program and a curriculum guide for each, with a listing of credentials that
can be earned through each particular program. Our Admissions, Career Services, and Registrar’s Office
aid in this process by assisting students in identifying their abilities, interests, education, and career
needs as described in 1P7.

COMPASS score placement and prerequisite information is also contained in the catalog in Academic
Courses section under the tables: “What Does My Compass Reading Score Mean?”; “What Does My
COMPASS Writing Score Mean?”; and “Now What Course Do | Take?” for new or returning students. On
our Registrar’s Office website, the information is also available under “Check My Prerequisites.”

Our online catalog provides the most recent and comprehensive information in the course listings and
links to the course outcomes and objectives (course learning and development objectives), in addition to
the shorter course description that is included in the printed version. On our website Program of Study
links are available to help our students choose a major or career in these areas:

e Business and Technology Programs

e Education Humanities and Social Sciences

e Health and Science Programs

For students who are planning to transfer to four-year colleges and universities, we have

selected General Program Guides that are available online. Students are asked to visit the website of
the school to which they may transfer for appropriate information about their requirements, and if our
courses will transfer to that institution.

Our Articulation website provides information on agreements with other 4 year colleges and
universities to transition from our associate degree programs to a baccalaureate program. Other
options include 3 + 1 programs, online programs, and international programs.

Student Advising - Our eAdvising module is available for our current students through our portal to help
plan courses needed to complete their program of study and graduate. Our students can plan their own
courses and submit them for advisor "approval," or request that an advisor or counselor create a plan.
From Plan Courses/eAdvising, students can:
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e Use the Course Planning Wizard that allows them to see the requirements for a program of
study, and requirements that have been met, or that they yet need to meet.

e Create/Add a Worksheet which allows students to create a worksheet or add to an existing
worksheet for a planned course of study.

¢ Modify a Worksheet allows students to change any of the courses that are on their plan.

e Program Evaluation allows students to see which requirements have been completed
towards their program of study.

e Students are allowed to register for the classes on their worksheet for the current semester.

e E-Mail Advisor sends an e-mail to an Advisor for additional information and help for the
student.

Student Orientation - Beginning June 1, 2012, a new two-step orientation was launched to provide
students with guidance and direction to help them find the information they need, who they can contact
when they have questions, and provides training on how to succeed in college. The first step is an online
orientation which provides information regarding how to register for classes, complete with a
registration simulation where students learn how to find course and program prerequisites, and register
for classes according to their learning and program needs.

Our new students are strongly encouraged to attend Pioneer Prep, a face-to-face orientation where
Admissions, Student Services staff, Registrar’s Office staff, and faculty provide information for new
students specific to their academic and career goals, through academic advisement and use of
eAdvising.

1P7. Helping Students Select Program of Study that Matches Needs, Interests, and Abilities
Response Addresses Core Component 3D.

Providing Avenues of Communication for Students - We provide a variety of services to help students
determine their course of study. We offer academic counseling, career counseling and academic
placement. Our students are made aware of our program offerings through multiple media including:
web, print, radio, television and face-to-face interactions. Our academic programs are promoted to
potential and current students through marketing efforts, as well as direct contacts with various Student
Services staff and faculty.

From the time of admission our, students are guided through the registration process, placement
testing, counseling and advising and career exploration. Our online orientation and face-to-face option,
Pioneer Prep orientation, provide new and returning students the ability to customize their experience
here based on their admission status, educational plans and transfer plans.

Matching Curriculum with Student Ability — The majority of our students new to our institution take
placement assessments. This is our first level of student evaluation, and determines student skill levels
in reading, writing and mathematics. These skill levels are used as prerequisites for many classes (1P5),
and to identify and counsel developmental education students (1P8) for appropriate placement.
Admissions, Counseling & Advising, Registrar or faculty members use these scores when interpreting
placement policies to guide students toward courses that are matched to their ability. A second level of
assessment occurs in program and general education areas during initial class meetings to fine-tune
placement of students. See 1P5 for additional information on placement testing.
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Honors Program - We have an Honors Program for talented and motivated students that enhances and
enriches their learning experience. These specially designed courses offer greater levels of analysis,
discussion and critical thinking. Our program provides qualified students an opportunity to do work that
is more engaging, challenging and rewarding. Qualified students are allowed to take as few or as many
honors courses that fit their program and interests.

International/Intercultural Education — We offer a variety of international study travel experiences
under the guidance of faculty and/or administrators. Courses are evaluated through our established
curriculum process. They vary in design to meet the needs of students, and are consistent with the
private sector expectations that graduates have culturally relevant as well as technical knowledge. Our
International Travel Committee has developed a guiding philosophy to facilitate academic educational
travel experiences in an ethical, efficient, innovative and effective manner.

Math Booster - Our Math Booster is designed for students who believe they can, with intense review,
move up a level in a developmental course, or move out of developmental courses altogether. Math
Booster is a two-week program offered during the summer, and is run by our Mathematics faculty. Both
week one and week two offer review in numerical literacy and algebra. At the end of each week
students will retake the COMPASS test, as well as our Mathematics division placement tests. Math
Booster is offered at no charge to students.

Matching Teaching Style to Student Learning Needs - We have been a leader in implementing and
expanding our learning community offerings to support student learning. Learning communities offer
our students a classroom experience that integrates the curriculum and learning from at least two
different courses, and helps students understand how content integrates across courses and academic
disciplines. Our academic counselors and advisors are aware of the benefits that this educational
approach offers, and recommend these offerings to students who have an interest or may benefit from
these alternative educational environments.

Counseling and Advising Services - We offer counseling and advising services to all of our students, both
current and potential. These services are delivered in both a face-to-face setting, and online. eAdvising is
an online advising component which is available at all times through the internet. Each of our registered
students have a personal MyDelta account. Students can access advisors and have their questions
addressed within 48 hours.

Our counselors are licensed and professionally trained to help students with decisions on a broad range
of concerns. These activities include: assisting students who are undecided about career decisions;
assisting undecided students about transfer planning; counseling with academically at-risk students;
providing career, personal and educational counseling services; and providing career assessment
interpretation and off-campus referrals when appropriate.

Our Counseling and Advising Services team offers short-term and long-term career and educational
planning, course planning and scheduling, assessment of academic progress, course transferability to
other colleges and universities, and referrals to other college and community servic